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■ Welcome!
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Introductions

Presenter
Presentation Notes
First, introductions. My name is … and I’m … at the Center for Applied Linguistics, or CAL. The purpose of this training session is to prepare you for reviewing the content of ACCESS test items. I’ll talk more about what that means as we continue, but it’s a very important part of the process in making ACCESS, so we appreciate you all taking the time to join us.



■ Introductions
■ Purpose of review
■ Overview of ACCESS for ELLs 2.0
■ What is bias?
■ What is sensitivity?
■ Example of bias and sensitivity review
■ Practice bias and sensitivity review
■ Process for review
■ Test security
■ Schedule for review
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Agenda

Presenter
Presentation Notes
First let’s walk through our agenda for this training session.



■ Purpose: 
◆ To use the expertise of a trained group of educators to help ensure that ACCESS 

for ELLs 2.0 is a fair and unbiased assessment instrument for the diverse group 
of test takers

■ Goals: 
◆ To review potential ACCESS for ELLs 2.0 materials to ensure they are free of bias 

and sensitivity issues
◆ To identify and discuss issues and possible solutions

■ Focus: 
◆ Speaking and Listening test folders for all grade clusters
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Purpose, goals, and focus of review



■ Use your experience as an educator to identify any potential bias or 

sensitivity issues.

■ Provide your unique perspective that represents your students and 

context.

■ Contribute to creating a positive group dynamic where ideas are 

discussed and solutions are proposed.

■ Provide useful feedback to developers to improve test content.
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Role of reviewers

Presenter
Presentation Notes
As an experienced educator, we value your input on the tasks we are developing for ACCESS 2.0. You bring a unique perspective because of your experience with students in your context. We review in groups, by grade cluster, in order to facilitate a group dynamic that will lead to identifying potential issues for students. It’s our goal to make sure that nothing in the test is distracting or biased. We want your input on the tasks so we can avoid any biases or sensitivity issues that might prevent students from demonstrating their actual language proficiency. 



■ Introductions
■ Purpose of review
■ Overview of ACCESS for ELLs 2.0
■ What is bias?
■ What is sensitivity?
■ Example of bias and sensitivity review
■ Practice bias and sensitivity review
■ Process for review
■ Test security
■ Schedule for review
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Agenda

Presenter
Presentation Notes
This section of our agenda will give you some background on ACCESS.  You may already be familiar with it, but we want to give you some additional insight and perspective while you review the materials.



■ Secure, large-scale test

■ Operationalizes WIDA’s English Language Development Standards

■ Assesses academic English language proficiency 
◆ Not a test of content knowledge

◆ Assesses students’ understanding of the language used in content areas

■ Administered once per year as required by federal legislation
◆ In the 2016–2017 school year, about 1.8 million students took ACCESS 2.0
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What is ACCESS for ELLs 2.0?



■ Series 401 (2016–2017 school year)
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ACCESS test-taker population

Race/Ethnicity Frequency Percentage

Asian 200,575 10.7%

Pacific Islander 13,072 0.7%

Black, Non-Hispanic 123,165 6.5%

Hispanic (any race) 1,285,172 68.2%

American Indian/Alaskan Native 27,373 1.5%

Multi-racial/Other 8,361 0.4%

White, Non-Hispanic 161,745 8.6%

Unspecified 64,356 3.4%

Total 1,883,819 100.00%

Presenter
Presentation Notes
This table shows a broad categorization of students, it does not represent a lot of other ways these students are different. Students may be different due to their AoA, home country, previous language-learning experiences, connection to English-speaking communities, home language, IE, ‘other’—there are many other ways to unpack the ACCESS test taking population. These are all considerations as we determine how to develop test materials to best serve all ACCESS test takers. 



■ English language learners communicate information, ideas, and concepts necessary 
for academic success in five content areas, represented by these Standards:
◆ Standard 1—Social and Instructional Language (SIL)
◆ Standard 2—Language of Language Arts (LoLA)
◆ Standard 3—Language of Mathematics (LoMA)
◆ Standard 4—Language of Science (LoSC)
◆ Standard 5—Language of Social Studies (LoSS)

■ Integrated Standards:
◆ Language of Mathematics and Language of Science (MS)
◆ Language of Language Arts and Language of Social Studies (LS)

■ Terms: 
◆ Thematic folder (folder)

11/14/2018 9

WIDA ELD standards

Presenter
Presentation Notes
Coming back to the WIDA standards -- We use the WIDA ELD standards to drive the item development process. These 5 standards are used as a the foundation of how ACCESS assesses students’ English language proficiency. While we assess all four domains (Speaking, Writing, Listening, and Reading) using these Standards, your job this week will be to review items for the Speaking and Listening portions of the test. The tasks that you’ll look at will target one or two of the five standards. In some cases the standards are integrated – for Speaking, you’ll sometimes see tasks that target both the Language of Science and the Language of Mathematics.During the review, you may hear us use the term ‘folder’ to refer to one thematic folder. A folder is developed for one domain and the content is driven by one standard or two integrated standards. A folder is about one topic, such as a person or a scientific principle. 
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ACCESS development process

WIDA ELD 
Standards

Foundational Document

Specification 
Development

CAL makes a spec 
revision plan and 

revises specs, including 
MPIs

Initial Item
Generation

ESL and Content 
teachers generate 
themes for items

CAL refines raw 
material

Standards Experts 
(teachers) review 
content of refined 

items

Item 
Refinement

CAL revises items

Graphics are created

Items undergo Content 
review by teachers 
from WIDA states

Items undergo Bias 
and Sensitivity 

review by teachers 
from WIDA states 

CAL revises items

Pre-Operational
Data Collection

CAL conducts small-
scale tryouts with 

students

CAL coordinates small-
scale tryouts conducted 

by teachers with 
students

Items are field tested 
in schools during the 
regular testing cycle

Field Test
Data Analysis and 

Item Selection

Post-Field Test Analysis 
& Review

CAL & WIDA select 
items to include on 

operational test

Operational test 
assembled and 

produced

Presenter
Presentation Notes
So how does ACCESS get made? This chart illustrates the different stages of the item development process, from the foundational document, to the final test. The test materials that you review today have already been through the first three stages, that is, the WIDA ELD Standards have been used to develop specification documents. Draft items have been generated based on these specifications, and the raw content has been through several rounds of review and revision. At this point, the test materials are more fully developed. This group will review the test materials for bias and sensitivity. A separate group has already reviewed the tasks for grade-level appropriateness, however, we have not yet incorporated that feedback. The feedback and suggestions we gather from these reviews let us to improve the test materials and then move forward to the stage where students see the materials. As you can see, there are a number of additional steps that will be taken before these items go on a live test – including smaller-scale piloting with students and teachers, and larger-scale field testing.
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WIDA proficiency levels

ENTERING

EMERGING

DEVELOPING

EXPANDING

BRIDGING

P1

P2

P3

P4

P5

Presenter
Presentation Notes
The WIDA ELD standards follow a continuum of English language proficiency to describe students’ abilities. The proficiency levels go from 1 to 6, with 1 being ELLs who are just starting out, and 5 for ELLs who are approaching grade-level mastery of the academic English used in classrooms. The goal of the ACCESS for ELLs test is to allow students to demonstrate their level of English proficiency. As such, students whose Listening and Reading test results indicate that they are still at a lower level of English language proficiency will be routed to the Tier A Writing test, where they’ll see tasks targeting the lower PLs.Students whose Listening and Reading test results indicate that they are at higher levels of English proficiency will be routed to the Tier B/C Writing test, and they will see tasks targeting higher proficiency levels.



Overview: How students see Speaking folders

One task

Presenter
Presentation Notes
Students are routed to Speaking based on their scores on the Listening and Reading tests. Specifically, Speaking folders are developed in panels. Within one panel, there will be three tasks, one at Proficiency Level 1, one at Proficiency Level 3, and one at Proficiency Level 5. Students do not experience all three tasks. Depending on their performance on other domain tests, students will take Tier A-level Speaking tasks within a panel, or Tier C-level Speaking tasks within a panel. Tier A-level students will experience input and tasks connected to P1 and P3 levels. Tier C students will receive input and respond to tasks that are representative of P3 and P5 level expectations. This image demonstrates how a panel is broken up at different Tiers. 



1

3

5
B/C

A

PreA

One Speaking Panel

Overview: How Speaking folders are developed

Presenter
Presentation Notes
This diagram helps you visualize how a speaking panel is developed. So, students will only experience one tier’s worth of tasks. Students who are newcomers or are identified as PreA test takers will only take the P1-level task. This is a brief task asking students to describe an image using single words. This task is designed to give PreA students the opportunity to show what they can do. Tier A students will take the P1 and P3-level tasks. And Tier C-level students will take the P3 and P5-level tasks. For Tier A and Tier C students, the P3 task is the same. Similarly, the P1 task is the same for PreA and Tier A students.  Although the folder is developed as one panel about the same topic, one student will not see all three tasks. These topics are rich enough to be addressed at all three P levels of the speaking panel. Today you will be reviewing items in a PANEL. That is, you will review a P1 task, a P3 Task, and a P5 task as a set.
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How speaking responses are scored

Presenter
Presentation Notes
The Speaking Test is scored using the Speaking Scoring scale that describes different levels of performance. Before each task, students hear a model student response. The model response demonstrates the level of language targeted by the task: Proficiency level 1, 3, or 5. When students respond, the model response serves as a benchmark. At the exemplary level, responses are equal to or exceed the model response to the task. Strong responses approach the model response, and Adequate response are satisfactory but not as complex or sophisticated as the model. At the attempted level, language use does not support an adequate response. In your task as a content reviewer, you can think about whether or not students would be able to provide appropriate responses to the questions they’re asked. Does the task input and the task graphic support students in responding? Would students have enough to talk about when it’s their turn? 
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Stimulus Graphics

Model Student
Virtual Test 

Administrator

Folder Title

Task Input

Speaking task format

Presenter
Presentation Notes
This is what a speaking test item will look like to a student viewing the computer screenThere are always two speakers here. a virtual test administrator, and a model student, Nina. The virtual test administrator will ask Nina and the student a similar, but not identical question. Students will hear Nina responding to the question first. This gives them an idea about what kind of response is expected from them.Student will hear the task input, they can also read the test administrator’s script on the screen. Nina’s response, however, is not shown on the screen. Here is an example. (click to next slide)
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Speaking task format
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Speaking task format
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Speaking task format






Overview: How students see Listening folders

Presenter
Presentation Notes
Listening test is a computer adaptive test. 



Overview: How Listening folders are developed

One thematic folder

Tier A Tier B Tier C

Presenter
Presentation Notes
Listening folders are developed individually. Within one thematic folder, there will be three items, or questions.  Today you will be reviewing speaking items in a PANEL and listening items in a folder. 



Listening item format

Folder Title

Orientation 
graphic

What the 
student hears

Narrator: Learning to Fly. PAUSE 1 SECOND. This story is about a baby bird 
named Hatcher. Listen to the teacher read the story. 

Presenter
Presentation Notes
A student is introduced to a set of three thematically-related Listening test items on the first screen of a folder. A professional voice actor serving as a narrator will read the folder title aloud and present the test taker with a brief introduction to the theme of the set of test items he is about to encounter. In today’s review, the audios were recorded internally. Once we finish implementing your feedback and making revisions, they will be recorded by a professional voice actor. The test taker sees a large picture on the screen. It usually cues who is doing the talking and what they will be talking about.






Listening item format

Folder Title

Stimulus graphic(s)

Speaker Icon(s)
Response Options

Female teacher: Hatcher goes to school to learn how to fly. He stands on 
a tree way up high. Finally, he is ready to give it a try. PAUSE 1 SECOND.
Narrator: Which picture shows this? 

Presenter
Presentation Notes
This is what a Listening test item will look like to a student viewing the computer screen, with the exception of the orange box at the bottom. That orange box is provided to you today for your convenience during this specific review. It is not visible to students during the administration of the test. *The student sees a reminder of the folder title at the top of the screen.*He is presented with a speaker icon to help him follow who is doing the speaking in the recorded passage he hears. There may be one or two speakers shown here. The person on the left is the one who speaks first.*The stimulus graphic is support for the monologue or dialogue.*The response options (answer choices) are usually graphical but may be textual.
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Agenda

■ Introductions
■ Purpose of review
■ Overview of ACCESS for ELLs 2.0
■ What is bias?
■ What is sensitivity?
■ Example of bias and sensitivity review
■ Practice bias and sensitivity review
■ Process for review
■ Schedule for review
■ Test security

Presenter
Presentation Notes
So now that we’ve done an overview of ACCESS, let’s talk about what we mean by “bias”
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What is bias?

■ Bias in the literature:
◆ “A bias in testing is any factor inherent within a test that systematically prevents 

accurate, impartial measurement.”   (Cohen, Swerdlik and Phillips, 1988)
◆ “Bias is the presence of some characteristic of an assessment that results in the 

differential performance of two individuals of the same ability but from different 
subgroups.”                                                      (Hambleton and Rodgers, 1991)

◆ “Item bias stems from item context or content that is irrelevant to the curriculum 
elements being tested, but affects test scores of an identifiable subgroup.”                   
(MontCAS Technical Manual, 2005)

■ A biased item is one on which students with similar language ability 
perform differently for reasons unrelated to their language 
proficiency.

Presenter
Presentation Notes
Here are three definitions of bias in testing. (read them)Basically, what we want to ensure is that students of similar English language abilities will perform the same way on the ACCESS. Or, in other words, if two students perform differently on any one task – we want that to be because they have different language abilities, and not because of any other factor. 
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What is bias?

■ Examples of Subgroup Categories
◆ Gender
◆ Religion
◆ Age
◆ Socio-economic status
◆ Home language
◆ Race/ethnicity
◆ Region
◆ Culture
◆ Family type
◆ Physical ability

Presenter
Presentation Notes
When we talk about bias, and if you look at your checklist, you’ll see the term “subgroup.” This slide shows some examples of different ways we might think about subgroups. This list is not exhaustive, there are countless ways students who take the ACCESS might be divided into subgroups, and some subgroups are complex. For example, region could refer to where in the United States the student is currently living, but could also refer to whether the student is living in an urban, suburban, or rural area. In addition, you should consider groups of students who may have disabilities, be newcomers to the US, or be resettled refugees. The main point is that none of these factors deals with the students’ language proficiency. For example, if 10 students of identical language ability, but from different subgroups, respond to an item and the item is free of bias, we would expect all 10 students to perform similarly. If you review an item and suspect that a certain subgroup may be at an advantage or disadvantage BECAUSE OF their membership in one of these groups (and not because of their language ability), that item might present a bias issue. 
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What is bias?

■ On ACCESS 2.0, a student’s language skills in English should be the 
only factor that influences their performance. A very diverse group of 
students takes ACCESS 2.0 each year.

■ We want to be sure that the test is fair and accessible to every 
student regardless of their background.

■ How do we ensure that potential sources of bias are identified 
and removed from the test?

Presenter
Presentation Notes
Ultimately, we want to measure what we claim the test measures. We want to do as much as we can to measure English language proficiency – and nothing else. So how do we go about eliminating potential sources of bias? We use our handy-dandy Bias Review Checklist!So next, we’re going to go through the Bias Review Checklist. It has two main parts – the item bias, and graphic bias. Please have your checklist ready to follow along. 
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Avoiding item bias

■ Are test items equally accessible to all students regardless of subgroup membership?

◆ Is personal experience required to respond to the test item? 

● If yes, is it a common experience at that age/grade?

◆ Is secondary experience sufficient to respond?

● If yes, would a student likely have had exposure to the topic through school, academic content, social 

interactions, etc.?

■ Do the test items represent subgroups evenly and equitably?

■ Are subgroups favorably depicted in the test items?

■ Do the test items avoid portraying subgroups in stereotypical roles or occupations?

■ Do the test items portray subgroups in a variety of roles and occupations?

■ Are the language and content of the test items equally accessible to all subgroups of 
test takers (apart from English language proficiency)?

Presenter
Presentation Notes
So first let’s talk about item bias.First, we want to look at whether a test item is going to be equally accessible to all students. Often, this comes down to the question of whether personal experience is required. If it is, we want to think about whether or not it’s a common, near universal experience. Otherwise, we might have a biased item.In other cases, we might say no, personal experience isn’t required, students will be fine because they have secondary experience – they have familiarity with this topic from school or academic content, from social interaction, from media. Or perhaps they don’t and we want to report that as a concern. Then, moving beyond an item’s accessibility to students, we also want to pay attention to how different subgroups are represented on the test. Is the representation even? Or might we be showing too many people of a single gender, or race? Are we showing people with different physical abilities? Are we showing scenes reflective of both urban and rural settings? Now a note – you’ll be seeing individual tasks, not the test as a whole. So know that we’ll be looking at this across the test as a whole, but your task will focus on representation WITHIN a task – within that task, is there as much diversity as we’d like to see?Then, to take the next step – no only do we want to represent various subgroups, but want to be sure we’re depicting them favorably. One example is thinking about how we depict older adults or people with disabilities. We want to be sure when we include these people in the test, we’re showing them active and engaged in whatever activity is depicted in the folder, not as a token on the sidelines. And along with this, we want to check for stereotype – are we showing every teacher in the math and science folders as male? That’s a problem. Are all the elementary teachers female? Another problem. 
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Bias vs. Difficulty

■ A biased item is one on which students with similar language ability perform 
differently for reasons unrelated to their language proficiency.

■ If you feel that the language of an item is too difficult for the grade cluster or 
proficiency level, or is unfamiliar to the grade cluster or proficiency level, this is NOT
bias. 
◆ This is a content concern and will be addressed by Content reviewers. 

Presenter
Presentation Notes
So here’s our definition of bias again. Remember, we do expect to see differences in student performance based on language proficiency. In an item that targets one of the higher proficiency levels, there might be some language that is unfamiliar to lower proficiency students, but that would not be a biased item.In the Content review earlier this week, another group of educators reviewed these items to make sure that they are appropriate for their grade cluster and proficiency level. Remember, those changes won’t be reflected in the items you see today, because that review only finished yesterday.



Bob’s family likes to go sledding when it’s cold during the winter. 

What does your family like to do in the snow?
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Item bias: is personal experience required? 

Presenter
Presentation Notes
So before we move on to talking about bias in graphics, let’s look at a few examples. Here’s a straightforward example of a task that may not be equally accessible to all students. It says [read it].So, this is a problem – remember, students who have never experience snow will be taking ACCESS. They’re going to have a tough time answering this question. And even more, students who do experience snow, may not have leisure time in the snow with their family, as this task implies. They still may have trouble answering this and demonstrating their language proficiency. But, I want to point out at the same time -- it’s not that we can never talk about snow on ACCESS. Especially in a social studies or science context, where it’s reasonable to expect student to engage with different types of weather and reasonable to expect they’ve had secondary exposure to information about snow. The problem here is that we’re assuming PERSONAL EXPERIENCE with snow, and that disadvantages a subgroup of students. 
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Item bias: is personal experience required?

People like to ride bikes in many different places.

Where do you like to ride your bike? Explain why that place is your favorite.

In a park In the woodsBy the ocean

Presenter
Presentation Notes
Now here’s another example. It says ….What do you think? Is personal experience required for this? Right, so we’re no longer dealing with the same type of bias, but we do have a bias issue here. Now we’re assuming kids ride bikes, and like to ride bikes. This item would be biased against students who can’t ride a bike, who don’t have a bike, or who don’t like to ride a bike – physical ability and SES would likely play a role in how students respond to this item – not just their language proficiency.
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Item bias: is personal experience required?

Here are two things people do for fun. 

What do you like to do for fun?

Bike Soccer

Presenter
Presentation Notes
Ok, so before we move on to talking about graphic bias, let’s look at this example. What do you think about this task -- is personal experience required for this? Ok, so while this task also shows settings that might not be ones students have had personal experience with (tropical setting, snow) – the task doesn’t demand personal experience with those. The task asks what students do for fun, and the unfamiliar settings are just backdrops for familiar activities. We can still expect students to demonstrate their language ability even though they haven’t had direct personal experience with biking in the tropics or playing soccer in the snow. The type of personal experience required here is a common one. Students don’t have to have experience with either of the activities or the places in the graphics, because the question is open-ended.
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Avoiding bias in graphics

■ Are people, buildings, settings, etc. drawn to represent a diversity of 
subgroups (ethnicity, SES, persons with disabilities)?

■ Are graphics presented in a way that is sensitive to learner 
backgrounds?

■ Are graphics portrayed in a way that is generally accepted as 
standard or is accessible to students (e.g., classroom appearance, 
etc.)?

Presenter
Presentation Notes
Now let’s look at the second section of your checklist – graphic bias. There’s overlap with what we discussed before, but let’s take a moment to consider these questions. We’ll be looking at Speaking and Listening tasks this week, and graphics play a large role in the input for these tasks.We want the graphics to reflect the diversity of the students taking the test. We want the graphics to be sensitive to students’ backgrounds.And we want what’s portrayed in the graphics to be recognizable to students. We can’t make every classroom, park, or home look like theirs of course – but we do want to be sure that they’ll recognize what we’re showing! A park should be recognizable as a park, a classroom as a classroom, a home as a home. 
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Agenda

■ Introductions
■ Purpose of review
■ Overview of ACCESS for ELLs 2.0
■ What is bias?
■ What is sensitivity?
■ Example of bias and sensitivity review
■ Practice bias and sensitivity review
■ Process for review
■ Schedule for review
■ Test security

Presenter
Presentation Notes
So now let’s talk a bit about sensitivity, and what we mean by that term. 
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What is sensitivity?

■ Sensitive topics elicit a negative emotional response from test 
takers. This may be because of a student’s ethnic background, cultural 
or religious beliefs and practices, previous experiences (or lack of 
experiences), or any other reason not related to their language 
proficiency.

■ Sensitive topics may prevent students from accurately 
demonstrating their academic English proficiency because of a 
negative or distracting response or association to a test item.

Presenter
Presentation Notes
So, sensitivity. A sensitive topic is one that elicits a negative emotional response. There are many reasons that might happen – a students’ background, beliefs, experiences, but the key is that this isn’t related to their language proficiency.And of course, we care because we don’t want to upset students, and a negative response to a task might prevent students from showing their language proficiency, and that in turn will mean the test is less accurate. 
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What is sensitivity?

■ A classroom discussion about certain topics may be appropriate and 
commonly presented because teachers are able to guide students 
through the conversation. The teacher is familiar with his/her students 
and their backgrounds. The teacher is able to support students, 
manage student reactions, and provide opportunities for negotiation 
and questions.

■ Overall, topics and graphics should reflect:
◆ Diverse cultures, ethnic and socio-economic groups, regions, and individuals with 

disabilities
◆ Balanced gender roles
◆ Positive situations, language, and images

■ How do we ensure that potentially sensitive topics are not 
placed on the test?

Presenter
Presentation Notes
So, as we talk about sensitivity, we want to point out that we’re specifically talking about what’s appropriate for ACCESS, a large-scale standardized test. This is different from what’s taught in classrooms of course – [read bullet]Ultimately, we want the topics and graphics on the test to reflect [read bullets].So how do we ensure that potential sources for negative reactions are identified and removed from the test? We use a Sensitive Topics List as guidance, and conduct this review. 
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Sensitive topics

■ In the test input…

■ Or, elicited in student responses

Presenter
Presentation Notes
As we look at the list of Sensitive Topics List, it’s important to keep in mind there are two ways we a sensitive topic might appear on the test. First, the topic could appear in the test input – we could be presenting a scenario or info about these topics to students. But alternatively, the topic could be elicited in student responses. Particularly since we’ll be looking at Speaking tasks in this review, we want to be considering what we’re asking of students, if the task has the potential to elicit any of these topics in students’ responses. We can’t truly control what students say of course, but, we want to be sure we’re not inadvertently setting ourselves up to elicit these things and thus cause a negative emotional reaction from students.
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Examples of sensitive topics

■ Family conflict, divorce
■ Homelessness
■ Religion

◆ Celebrations, birthdays

■ Socio-economic advantages
■ Dangerous weather or natural disasters
■ Unsafe activities, situations, or risk-taking
■ Portrayal of certain animals, personification

Presenter
Presentation Notes
So here are some examples of potentially sensitive topics. You will receive a handout with a longer list of potentially sensitive topics. Now, the bottom line here is that you know your students – you don’t need to know all these details, but we want to give you examples of some things that qualify as sensitive topics. As you look at test items, if you see something that’s going to cause a negative reaction from YOUR students, that’s what we want to know. 
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Agenda

■ Introductions
■ Purpose of review
■ Overview of ACCESS for ELLs 2.0
■ What is bias?
■ What is sensitivity?
■ Example of bias and sensitivity review
■ Practice bias and sensitivity review
■ Process for review
■ Schedule for review
■ Test security

Presenter
Presentation Notes
So now that we’ve covered what bias and sensitivity are, I’m going to give you an example of how we want to do this review. I’ll show you a made up test item, and do a think aloud so you can hear the process to use when reviewing items for bias & sensitivity.
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Example of Bias/Sensitivity Issues for Training Purposes

Presenter
Presentation Notes
Talk through content: title, text input, table, graphic, promptTalk through each part of the checklist:Key points:Bias: Lack of gender & racial diversity in task as a whole [subgroup representation]
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Example of Bias/Sensitivity Issues for Training Purposes

Student Height

Presenter
Presentation Notes
Talk through each part of the checklist:Key points:Bias: Lack of gender & racial diversity in task as a whole [subgroup representation]
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Example of Bias/Sensitivity Issues for Training Purposes

Student Height

Presenter
Presentation Notes
Talk through each part of the checklist:Click for sensitive topicKey points:Sensitivity: Height as self-image [showing a sensitive topic]
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Agenda

■ Introductions
■ Purpose of review
■ Overview of ACCESS for ELLs 2.0
■ What is bias?
■ What is sensitivity?
■ Example of bias and sensitivity review
■ Practice bias and sensitivity review
■ Process for review
■ Schedule for review
■ Test security

Presenter
Presentation Notes
So I hope that was helpful, to see how we can review item, using the checklists, for bias & sensitivity. Now I’m going to ask you all to practice.



43

Example of Bias/Sensitivity Issues for Training Purposes

Presenter
Presentation Notes
Key points:Bias: Item does not require personal experience – students should be able to follow the events in the passage even if they have not personally written a story or spoken in front of their class. A diverse group of people are represented in the item, and none of them are depicted unfavorably. Sensitivity: passage deals with public speaking, a situation that some might find scary, but it is portrayed in a positive way. Because this is a Listening Language Arts item, students are listening to a passage about a character. The fictional scenario helps to protect against sensitive responses. 
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Identify bias and sensitivity

■ Now it’s your turn!
■ Let’s look at examples, as a group:

◆ Take a few moments to look at your example.
◆ Consider the checklist questions for reviewing content for bias issues

● Is the task equally accessible to all subgroups?
● Are subgroups represented favorably, equitably, evenly?
● Are the graphics accessible to all subgroups?

◆ Consider the sensitive topics list and think about how students are likely to react 
or respond – is a negative reaction likely?

Presenter
Presentation Notes
As you review these examples, you will see a single screen of a Speaking or Listening task. Review the task. Consider your checklist questions. Consider how students are likely to respond to the task.These examples are examples for training purposes only.
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Agenda

■ Introductions
■ Purpose of review
■ Overview of ACCESS for ELLs 2.0
■ What is bias?
■ What is sensitivity?
■ Example of bias and sensitivity review
■ Practice bias and sensitivity review
■ Process for review
■ Schedule for review
■ Test security

Presenter
Presentation Notes
Great, I hope that these examples gave you an idea of how to review test materials for bias and sensitivity. The test materials you see tomorrow have been through several rounds of review already, so if you don’t see anything concerning, that’s great – please let us know. And if you do see any issues, we want to hear about it, and we’ll welcome your suggestions for how we can resolve them.Before we go, I want to say a few quick words about the process for tomorrow.
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Review process: Recommendation Log

Name: 
Bias & Sensitivity Review

Please check one box below.

Folder
Number Folder Title Domain

Grade
Cluster Standard

I have no 
concerns.

I reported my 
concerns.

1 Mornings at School Listening 2-3 Social and Instructional 
Language

2 School Office Listening 2-3 Social and Instructional 
Language

3 Fun at School Listening 2-3 Language of Language Arts

4 A New School Listening 2-3 Language of Language Arts

5 At the Park Listening 2-3 Language of Language Arts

6 At the Park Listening 2-3 Language of Language Arts

Elizabeth Miller-Cannon

X

X

X

X
X
X

Presenter
Presentation Notes
Tomorrow, you will receive a link to access your Recommendation Log. It will look like this. (click for name) Please be sure to put your name in it…. You will record your review of each task during the review meeting. If you do not have issues on one screen, please indicate that (click for x). As you go through, please be sure to mark a choice for each row – whether you had no concerns, or whether you reported them. (click for rest of Xs).These Recommendation Logs are our documentation of this step of our item development process, it is our record of what was flagged and discussed. This is our account of what happened at the review and what we will use to proceed with the development of these folders.
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Review process: roles & materials

■ Roles:
◆ Facilitator—guide and pace the discussion to make sure it is focused and on 

schedule
◆ Note taker—record feedback electronically
◆ Reviewer—record review completion in a Recommendation Log, clearly articulate 

any concerns, offer possible solutions

■ Materials:
◆ Copies of tasks displayed on screen
◆ Recommendation Log
◆ Bias Review Checklist
◆ Sensitive Topics List

Presenter
Presentation Notes
At the reviews tomorrow, you’ll meet in small groups with two CAL staff members and a representative from WIDA. (review roles)We’ll show you the tasks on your screen. Please bring your checklists, and open up your rec log when you join the meeting.
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Agenda

■ Introductions
■ Purpose of review
■ Overview of ACCESS for ELLs 2.0
■ What is bias?
■ What is sensitivity?
■ Example of bias and sensitivity review
■ Practice bias and sensitivity review
■ Process for review
■ Test security
■ Schedule for review

Presenter
Presentation Notes
Before we go, I need to say a few words about test security
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Test security

■ Non-disclosure agreement (NDA) submitted to WIDA
■ Please:

◆ Refrain from using cell phones and electronic devices during the meeting
◆ Do not retain any copies or notes
◆ Do not take pictures of any test materials
◆ Do not talk about the specific test items outside of the meeting

Presenter
Presentation Notes
As a reminder, you all have submitted a NDA to WIDA. As a guide, anything you’ve heard in this presentation is OK to share outside of this review, that means, with your colleagues/students, etc. However -- all of the test materials currently in development are secure, along with the Recommendation Log, and including the MPIs. That means, no copies, notes, or photos, and no discussing the content of the test items or the recommendation logs with anyone outside of the meeting.You will receive a secure link to access the Recommendation Log. Please edit the rec log in your web browser; there should be no need to download it. If you must, or you do, you must delete it immediately at the completion of the review. Keep in mind that means not only moving it to the trash on your computer, but also emptying the trash. And be sure to check your downloads folder in addition to anywhere you might save it locally. 
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Agenda

■ Introductions
■ Purpose of review
■ Overview of ACCESS for ELLs 2.0
■ What is bias?
■ What is sensitivity?
■ Example of bias and sensitivity review
■ Practice bias and sensitivity review
■ Process for review
■ Test security
■ Schedule for review

Presenter
Presentation Notes
So finally, we just want to reiterate the review schedule



51

Schedule for review

Grade
1 and 2-3

Grades 
4-5 and 6-8

Grades 
6-8 and 9-12

Room Harmony Wisdom Balance

CAL Facilitator Jennifer Norton Caitlin Gdowski/
Samantha Musser

Michele Kawood

CAL Notetaker Mina Niu/
Elizabeth Miller-Cannon Meg Montee Kristine Nugent/

Claire Gellner
WIDA Reviewer Marcy Olson Heather Elliott Mark Chapman

Reviewers

Shelly Ocanas
Megan Lopez
Virginia Valdez
Rafael Rosas-Rosado
Ashlyn Williamson

Yadira Mendoza
Yasuko Kobayashi
Daniel R Yip
Yvette Lujan-Flores
Alisha Wheeler
Lora Travers (Travy) Moncure

Jennifer Paul
Rob Tyvoll
Brighid Finley
Leatha Fields-Carey
Katie Lazo
Natali Barreto

Presenter
Presentation Notes
Take a moment to look at which room your group is in.
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Thank you!

Thank you for your continued support and commitment to ELLs!


	Bias & Sensitivity Review Training
	Slide Number 2
	Slide Number 3
	Slide Number 4
	Slide Number 5
	Slide Number 6
	Slide Number 7
	Slide Number 8
	Slide Number 9
	Slide Number 10
	Slide Number 11
	Slide Number 12
	 
	Slide Number 14
	Slide Number 15
	Slide Number 16
	Slide Number 17
	Slide Number 18
	Slide Number 19
	 
	Slide Number 21
	Slide Number 22
	Slide Number 23
	Slide Number 24
	Slide Number 25
	Slide Number 26
	Slide Number 27
	Slide Number 28
	Slide Number 29
	Slide Number 30
	Slide Number 31
	Slide Number 32
	Slide Number 33
	Slide Number 34
	Slide Number 35
	Slide Number 36
	Slide Number 37
	Slide Number 38
	Slide Number 39
	Slide Number 40
	Slide Number 41
	Slide Number 42
	Slide Number 43
	Slide Number 44
	Slide Number 45
	Slide Number 46
	Slide Number 47
	Slide Number 48
	Slide Number 49
	Slide Number 50
	Slide Number 51
	Slide Number 52

